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What is one of the two guiding fundamentals that should be considered when selecting learning
activities?

A. Focus should be on internal classroom learning specifically

B. Whenever possible, direct types of learning activities should be implemented
C. Frequent report writing should be a feature of a lesson plan

D. Regular research-based lessons should be utilized

Answer: B

Explanation:

One of the two guiding fundamentals that should be considered when selecting learning activities is the
implementation of direct types of learning activities whenever possible. This principle emphasizes the
importance of engaging students actively and directly in the learning process, ensuring that they are not
merely passive recipients of information but active participants in constructing their own knowledge and
skills.

The rationale behind prioritizing direct learning activities is rooted in educational theories that support
active learning. Active learning involves strategies that engage students in activities like discussion,
practice, review, or teaching others, which research shows improve learning outcomes compared to
more passive methods like listening to a lecture or reading text passively. Direct learning activities can
include a wide range of approaches such as hands-on experiments, problem-solving exercises,
collaborative projects, and other interactive tasks that require students to apply their knowledge
practically.

The selection of such activities should follow the understanding and application of another foundational
principle, which involves organizing these activities around three core components of active learning:
Information and Ideas, Experience, and Reflective Dialog. Each component plays a crucial role in the
learning process: 1. **Information and Ideas**: This involves the acquisition and understanding of new
knowledge. Resources can be primary or secondary and may be accessed inside or outside the
classroom. 2. **Experience**: This component encourages learning through doing, which can include
practical exercises, simulations, or observations that allow students to apply what they have learned in
real or simulated scenarios. 3. **Reflective Dialog**: This aspect involves reflection and deeper analysis,
which can be facilitated through writing papers, creating portfolios, or maintaining journals. It helps
students internalize and evaluate their learning experiences.

Implementing direct types of learning activities after integrating these three components ensures a
comprehensive approach to education that not only imparts knowledge but also develops essential skills
like critical thinking, problem-solving, and self-reflection. This holistic approach not only makes learning
more engaging and effective but also prepares students better for real-world challenges by simulating
real-life situations and encouraging interactive learning environments.
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A reading specialist can serve as a resource within the school through all of the following EXCEPT

A. Organizing professional development programs

B. Informing teachers about the latest research in reading instruction
C. Helping teachers develop appropriate assessments

D. Tutoring individual students

Answer: D

Explanation:

The role of a reading specialist within a school setting is multifaceted, focusing primarily on enhancing
the overall literacy program rather than working directly with students on a one-to-one tutoring basis.
This distinction is crucial in understanding why "Tutoring individual students" is the correct answer to
the question about what a reading specialist does not typically engage in as a school resource.

Reading specialists are primarily educators who specialize in teaching reading, developing literacy
curricula, and providing professional support to other teachers. Their expertise is generally utilized to
elevate the educational strategies and effectiveness of the school's reading programs. This might involve
organizing professional development programs for teachers, where they share the latest techniques,
research, and pedagogical strategies for teaching reading. This type of activity supports teachers in
enhancing their instructional methods, ultimately benefiting all students.

Additionally, reading specialists play a critical role in interpreting the results of standardized tests and
other assessments. This analysis helps in understanding students' reading abilities, identifying areas
where the reading program might need improvement, and ensuring that the curriculum meets the
educational standards and needs of the student population. By analyzing assessment data, reading
specialists provide valuable insights that guide curriculum adjustments and instructional approaches.
Another significant role of a reading specialist is to inform teachers about the latest research in reading
instruction. Keeping abreast of current educational research allows them to serve as a bridge between
academic theory and practical application. This ensures that the school's reading programs remain
current and effective, integrating innovative practices that enhance student learning.

In contrast, tutoring individual students, while valuable, is typically not a primary function of a reading
specialist when serving as a resource within a school. The focus of a reading specialist is more on broad
programmatic needs and teacher support rather than direct student intervention. Tutoring might
occasionally be part of their role, particularly in smaller settings or specific circumstances, but it does
not define their primary function as a resource in educational institutions. This delineation helps in
understanding why "Tutoring individual students" is listed as an exception in the context of the question
provided.

Students are most likely to concentrate on either the first or final grapheme. The middle grapheme is
generally the most difficult. What is MOST likely the reason for this?

A. Students latch on to the ends of words.

B. The first and last graphemes are often consonants and the middle is usually a vowel.
C. The first and last graphemes are usually vowels and the middle is often a consonant.
D. Students concentrate more on the beginnings of words and ignore the rest.
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Answer: B

Explanation:

Understanding why students tend to concentrate on the first and last graphemes of words, while finding
the middle grapheme more challenging, can be traced back to the typical structure of words and the
inherent difficulty of different types of graphemes. Graphemes are the smallest functional units of
writing in a language that represent sounds. In many languages, such as English, words are often
constructed with consonants at the beginning and end, and vowels in the middle positions.

Consonants are generally perceived as easier for new readers to recognize and pronounce. This ease can
be attributed to the distinct sounds that consonants produce, which are less likely to vary compared to
vowel sounds. Vowels, on the other hand, can represent multiple sounds and often require a more
nuanced understanding of phonetic concepts. For example, the vowel 'a' can sound different in words
like 'cat’, 'car', and 'cake'. This variability makes vowels inherently more challenging for new readers who
are still mastering the basics of phonics and pronunciation.

The cognitive process of reading also plays a role in this phenomenon. When reading, especially in the
early stages, students may focus on the initial and final sounds to anchor their understanding of the
word. The first grapheme helps in predicting and forming the word, while the final grapheme assists in
confirming the word's identity. This strategy leaves the middle grapheme, often a vowel, less attended
to, which may hinder the student's ability to accurately decode the word.

Furthermore, the teaching methods and the emphasis on phonetic skills may affect how students
interact with different graphemes. If early reading instruction heavily emphasizes consonant sounds and
combinations, students might develop stronger skills in recognizing and using these elements compared
to vowels. Therefore, incorporating balanced instruction that equally emphasizes vowel sounds and
their various representations can help mitigate this issue.

To sum up, the difficulty with middle graphemes predominantly being vowels arises from the complexity
of vowel sounds, the structural patterns of words, and the strategies employed by new readers.
Recognizing this challenge is crucial for educators, who can then provide targeted interventions to
strengthen vowel recognition and decoding skills, ensuring a more balanced reading ability. Reinforcing
vowel instruction from an early age is essential as it lays a strong foundation for proficient reading and
comprehension skills.

When introducing a new comprehension think aloud strategy to students, which of the following is not a
step used?

A. State your purpose.

B. Read the text ahead of time.

C. Choose a section of text.

D. Correct slow learning students.

Answer: D

Explanation:
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When introducing a new comprehension think aloud strategy to students, it's important to follow a
systematic approach to ensure that students can effectively learn and apply the strategy. The question
asks which step is not used in the process of introducing a new comprehension think aloud strategy.
Let's review the key steps typically involved in this process and identify the incorrect option from the
choices given. ### Steps in Introducing a New Comprehension Think Aloud Strategy: 1. **Choose a
Strategy to Model**: The teacher selects an appropriate think aloud strategy that is suitable for the text
and the learning objectives. This could involve predicting, questioning, clarifying, summarizing, or
making connections. 2. **Choose a Section of Text**: A specific section of the text is selected for
demonstration. This section should ideally include elements that will benefit from the chosen think
aloud strategy. 3. **Read the Text Ahead of Time**: The teacher reads the selected text beforehand to
prepare for the modeling session. This helps in identifying key points and potential difficulties students
might encounter. 4. **State Your Purpose**: Before beginning, the teacher clearly articulates the
purpose of the think aloud strategy to the students. This helps students understand why and how the
strategy will aid their comprehension. 5. **Read the Text Aloud to Students**: The teacher reads the
text aloud, modeling the think aloud strategy by verbalizing thoughts that normally occur silently. This
demonstrates how to actively engage with the text. 6. **Have Students Highlight Words/Phrases**:
Students may be asked to actively engage by highlighting important words or phrases in the text. This
can help reinforce the strategy being modeled. 7. **Reinforce Think Aloud with Follow Up Lessons**:
Subsequent lessons should reinforce the use of the think aloud strategy, ensuring students can
independently apply it in different contexts. ### Reviewing the Choices: - **State your purpose.** This
is a correct step in the process. - **Read the text ahead of time.** This is also a correct and necessary
step. - **Choose a section of text.** This is essential for focusing the demonstration. - **Correct slow
learning students.** This choice does not fit into the steps typically associated with introducing a think
aloud strategy. The focus of these strategies is on modeling and guiding all students in comprehension
techniques rather than singling out students for correction based on their learning pace. ### Conclusion:
The incorrect step among the choices given is "Correct slow learning students." This step is not part of
the standard method of introducing a new comprehension think aloud strategy. Instead, the approach is
designed to benefit all students by improving their comprehension skills through modeled cognitive
processes, regardless of their individual learning speeds. The emphasis in such strategies is on inclusion
and support, facilitating comprehension skills across diverse learning needs.

Much research supports the development of phonemic awareness in beginning readers. The
kindergarten teachers at your school ask the reading department for some activities to support this
development. Suggest two activities which could be practically implemented in the classroom. Briefly
explain each.

Enter Essay

A. Answer in explanation

Answer: A

Explanation:

The following responses have been rated 1, 2, or 3, with 3 being the best score, based on completeness,
correctness and knowledge of pedagogy.

Score of 3:
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Activity One: Beginning, Middle, End

The teacher places the letters of three or four-letter words in face down in a pocket chart. She then tells
the students the focus word, for example, cot. She then asks the students where the /c/ sound should
be. A volunteer comes up to the pocket chart and points to a position. The card in that pocket is
revealed and the students confirm that it is or is not the correct sound for that position. The teacher
then chooses another sound for choosing and confirmation. The teacher gives feedback for correct
choices. This is a good activity for kindergarten and early first grade.

Activity Two: Move the Tile

The teacher chooses two phonemes for focus. For example, /m/ and /b/. She places tiles with only these
letters in front of the students. She also provides blank tiles to represent the missing phonemes. She
then asks the students to find the tile which shows the letter which represents the sound at the
beginning or end of the word she says. For example, “Find the tile that shows the sound you hear at the
beginning of “mob.” She will give several examples for each of the focus sounds, mixing beginning and
end. The students can use the blank tiles to show the missing phonemes. This is a fast-paced and fun
game.

These activities fulfill the requirements stated in the prompt.

Score of 2:

Activity One: Stretch it Out!

The teacher gives students one-syllable words which feature the letters the students have been learning
to stretch out into phonemes. For example, tab would stretch to /t/, /a/, /b/. The students can use their
hands to show the stretch. She then asks them to stretch the word but stop after the first sound. They
then write this sound in a box or choose a tile for the sound and put it in the first position. The group
repeats the process for the other sounds.

Activity Two: Elkonin Boxes

The students are given tiles to place in the boxes in the order they hear the sound in the word. For
example, “tog” would be placed with t in the first box, o in the second, and g in the third box.

This response is less comprehensive.

Score of 1:

1. Word boxes

2. Phoneme counting using chips

This response does not fulfill the requirements of the prompt.

Which of the following words has four phonemes?

A. hay

B. bead
C. bleach
D. face

Answer: C

Explanation:
The concept of phonemes is fundamental in the study of phonetics and phonology, which are branches
of linguistics concerned with the sounds of human speech. Phonemes are the smallest units of sound in
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a language that can distinguish one word from another. For example, the words "pat" and "bat" differ by
only one phoneme, /p/ vs. /b/.

To determine the number of phonemes in a word, one must identify each distinct sound that
contributes to the word's meaning. Let's analyze the phonemes in the words provided in the

"Hay" - This word is composed of two phonemes: /h/ and /ay/. The /h/ represents the initial consonant
sound, and /ay/ is a diphthong, which counts as a single phoneme despite being a complex sound that
combines two vowel elements (/a/ and /i/). 2. "Bleach" - The word "bleach" contains four phonemes:
/b/, /I/, /ee/, and /ch/. Each of these sounds represents a distinct phoneme: - /b/ is a voiced bilabial
stop, - /l/ is a voiced alveolar lateral approximant, - /ee/ is a long monophthong vowel sound, and - /ch/
is a voiceless postalveolar affricate. 3. "Bead" - This word has three phonemes: /b/, /ee/, and /d/. Here,
/b/ is the initial consonant, /ee/ is the vowel sound, and /d/ is the final consonant sound.

The analysis shows that the word "bleach" has four distinct phonemes, making it the correct answer to
the question about which word contains four phonemes. Understanding phonemics is not only crucial
for linguistic analysis but also essential for various practical applications, including teaching reading and
writing, speech therapy, and foreign language learning.

The results of standardized tests are misused in all of the following situations EXCEPT

A. They are considered more accurate than classroom assessments.

B. They become the most important measure of student performance.

C. They are regarded as the only objective measurement of a school's effectiveness.
D. They are used to compare scores to national norms.

Answer: D

Explanation:

The misuse of standardized test results often occurs in various educational contexts, leading to
significant consequences for students, teachers, and schools. Here, we'll explore several situations
where these misuses are evident, and identify the one exception where the use of standardized tests
remains appropriate and effective.

First, if standardized tests are considered more accurate than classroom assessments, it indicates a
misuse. Classroom assessments are conducted more frequently and cover a broader range of skills and
knowledge, adapting to the educational context and individual student needs. They provide continuous
feedback and allow teachers to adjust instruction accordingly. In contrast, standardized tests offer a
limited scope, focusing only on specific content areas and types of questions, and they are administered
infrequently.

Another misuse of standardized tests arises when they become the primary or most important measure
of student performance. This perspective disregards the multifaceted nature of education and learning,
which includes critical thinking, creativity, collaboration, and other non-academic skills that standardized
tests do not measure. Over-reliance on these tests for making important decisions such as grade
promotion or graduation can unfairly penalize students whose strengths might lie outside the tested
domains.

Similarly, regarding standardized tests as the best measure of a teacher's competence is a misuse.
Teaching effectiveness involves more than just the ability to improve test scores. It includes the capacity
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to inspire and engage students, manage classroom dynamics, support social and emotional
development, and much more. Evaluating teachers primarily or solely on test results can lead to a
narrow focus on test preparation at the expense of broader educational goals.

Believing that standardized tests are the only objective measurement of a school’s effectiveness also
constitutes a misuse. Schools provide a wide range of services and benefits to students and the
community that cannot be captured by test scores alone. Factors such as school climate, extracurricular
opportunities, community involvement, and student well-being play crucial roles in the overall
effectiveness of a school.

However, using standardized tests to compare scores to national norms is not a misuse, but rather an
appropriate application. These comparisons can provide valuable insights into how students are
performing relative to a larger population, offering a benchmark for educators and policymakers. This
data can help identify trends, disparities, and areas needing attention at a broader scale. While it should
not be the sole metric for educational decisions, it is a useful tool when used in conjunction with other
forms of assessment and information.

In conclusion, while there are multiple scenarios where the results of standardized tests are misused,
using them to compare scores to national norms is an exception. This use supports educational
assessment by providing a context for understanding performance levels across different demographics
and regions, thereby contributing to a more comprehensive evaluation system.

Enhancing decoding abilities is an important part of a student increasing his literacy skills. With this
comes an order in which students should be taught different things. For example, which of the following
is the first suffix fourth graders should be taught?

A."DE" (away from)

B. "IN" (into)

C."IC" (of, like or pertaining to)
D. "ISH" (belonging to)

Answer: C

Explanation:

Enhancing decoding abilities is an essential component in boosting a student's literacy skills. Decoding
involves the ability to recognize and process word parts to understand their meaning, which is
fundamental for reading proficiency. As students progress in their learning, particularly by the time they
reach fourth grade, it becomes crucial to teach them about suffixes and prefixes, as these help in
understanding the structure and meaning of words.

In the context of which suffix should be introduced first to fourth graders, it is strategic to start with
suffixes that are simpler and more commonly encountered in texts appropriate for their reading level.
This ensures that the learning process is gradual and builds on the students' pre-existing knowledge,
making it easier for them to grasp and apply new concepts.

Among the suffixes listed— "TION" (the act, process, or state), "IC" (of, like, or pertaining to), "ISH"
(belonging to)—the suffix "IC" is typically introduced first. The reason for this is that "IC" helps in
forming adjectives and is relatively straightforward in its application. It modifies nouns to form
adjectives, which are frequently used in descriptive texts. This is particularly useful for students as it
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enhances their ability to describe concepts and objects, thereby enriching their vocabulary and
comprehension skills.

Suffixes like "TION" and "ISH" are also important but are generally taught after "IC". "TION", which turns
verbs into nouns indicating the act, process, or state of something, involves a slightly more complex
understanding of word functions, which might be more appropriate after the students have a good
grasp of simpler suffixes. Similarly, "ISH", which is used to form adjectives indicating belonging or
relating to, is also more nuanced.

It's important to note that prefixes such as "DE" (away from) and "IN" (into) are also taught in fourth
grade. These are essential for understanding how the meaning of a base word can change dramatically
with the addition of a prefix, which further enhances a student's ability to decode and comprehend
more complex texts.

Thus, starting with "IC" as the first suffix to teach fourth graders facilitates a foundational understanding
of how suffixes modify meanings, which is a critical step in developing robust literacy skills. This
approach not only aids in vocabulary expansion but also bolsters reading comprehension, critical
thinking, and analytical skills necessary for academic success.

Which of the following lists includes a word in which there is a marker letter?

A.sand solid park
B. knife color can
C. popcorn king thing
D.silent lid teleport

Answer: B

Explanation:

The question asks to identify a list that includes a word containing a marker letter, also known as a silent
letter. A silent letter in a word is typically not pronounced when the word is spoken. One common
example provided is the letter "k" when it precedes the letter "n" in words. Let's analyze each list to
determine which contains a word with a marker letter: 1. *sand, solid, park* - In these words ("sand,"
"solid," "park"), all the letters are pronounced. Therefore, there are no silent letters in these words. 2.
*knife, color, can* - In the word "knife," the "k" is silent, as it precedes the "n." The word "color" does
not have any silent letters, nor does the word "can." Therefore, the word "knife" in this list contains a
silent letter. 3. *popcorn, king, thing* - In the word "king," the "k" is also silent, following the same
pattern as "knife" where "k" precedes "n." The words "popcorn" and "thing" do not contain silent letters
based on the common examples provided. 4. *silent, lid, teleport* - None of these words feature a silent
"k" before an "n." Although the word "silent" might imply the presence of a silent letter, it doesn’t
follow the pattern of silent "k" before "n." From the analysis, the lists that include a word with a marker
letter are: - *knife, color, can* - *popcorn, king, thing* These lists contain words ("knife" and "king")
where the letter "k" is silent and precedes the letter "n." This fits the definition of marker letters as
described in the question.

Question: 10
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Which of the following is an example of a cognate?

A. Gato
B. Arbol
C. Perro
D. Color

Answer: D

Explanation:

Cognates are words in different languages that have similar meanings, spellings, and pronunciations due
to a common etymological origin. In the context of learning languages, recognizing cognates can be
useful because they are often easier to remember and understand.

In the provided question, the list of words includes "Gato," "Arbol," "Perro," "Pajaro," and "Color."
These are all Spanish words. To identify which of these is a cognate, we look for a word that has a similar
counterpart in English.

The word "Gato" translates to “cat" in English, "Arbol" to "tree," "Perro" to "dog," "Pajaro" to "bird,"
and "Color" to "color." Among these translations, "Color" stands out because it is spelled and
pronounced nearly identically in both English and Spanish. This similarity occurs because both the
English and Spanish words derive from the Latin word "color," meaning the quality of an object or
substance with respect to light reflected by the object.

Therefore, "Color" is a true cognate as it shares not only a similar meaning but also a very similar form in
both English and Spanish. The other words, though they may have similar meanings, do not share as
close a phonetic or orthographic similarity as "Color" does. Hence, the correct answer to the question is
E, "Color," which exemplifies a cognate due to its cross-linguistic similarity in form and meaning.
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